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Social and Emotional Education in Spain

Pablo Fernández Berrocal

Abstract
Over the last 50 years Spanish society has seen a spectacular economical and social growth
that has radically affected every single aspect of the daily lives of its citizens in both positive
and negative ways. The complexity of present day Spanish society has also made an impact
on schools, whose traditional methods that centre upon intellectual issues and fail to face the
new challenges of the 21st century have been questioned. In this respect, Spanish educators,
like their American and European counterparts, are concerned about the need to change
schools in order to respond to pupils’ increased requirements and needs, as well as in order
to include social and emotional aspects in the school curriculum.

By way of explaining the current state of the Social and Emotional Education (SEE) movement
in Spain, this report analyses its origins in Spain in the 80’s and onwards up to the newest
developments related to Emotional Intelligence and Positive Psychology.

The report that follows describes school management’s educational commitment towards pro-
viding the training requirements for teachers in the field of Social and Emotional Education.
In addition to this, it introduces the various variants of SEE that presently coexist in Spain and
their repercussion in the school environment.

Subsequently, four examples of various Social and Emotional Education projects being car-
ried out in Spain have been selected for closer examination. These initiatives employ seri-
ous rigorous approaches to prove the efficiency of emotional education. The initiatives de-
scribed herein are specifically: in Cantabria: Fundación Marcelino Botín; in Guipúzcoa: A
Programme Emotional and Social Learning; in Cataluña: the GROP movement and in Andalucía:
the INTEMO Project.

Lastly, this report concludes by looking at some of the implications of Social and Emotional Ed-
ucation and by making some recommendations about its present and future in the Spanish ed-
ucation system.

Dr. Pablo Fernández-Berrocal is Associate Professor of Psychology in the University of
Málaga since 1987. He is the Director of the Emotion and Cognition Laboratory in Málaga.
His professional activities are centered around emotion and cognition. He is the author of nu-
merous books and articles on Emotional Intelligence.



creased by 10 points, which confirms the
predictions of the Flynn Effect.

But is this really the best of times?

1.2 | It was the worst of times
In the EU, 27.4% of people between 18 and
65 years old have been affected by some
kind of psychological disorder in the last 12
months (Wittchen and Jacobi, 2005). Psy-
chological problems, in general, are the most
frequent cause of illness, coming above heart
problems and cancer. Analysts calculate that
one in four families have at least one person
with psychological disorders. Psychological
problems affect quality of life to a greater ex-
tent than chronic illnesses such as arthritis,
diabetes or heart and lung problems. De-
pression is third on the list of principal causes
of illness, after cardiac ischaemia and strokes,

and it is estimated that depression will be the
principal cause of illness in Europe by 2020.
Currently, there are 58,000 suicides per an-
num in the EU as a whole. This figure is
higher than the official figures registered for
road accidents, AIDS and murders in the EU
per annum. The effects and social repercus-
sions of psychological problems are many
and varied, starting with an inferior quality of
life, and including social ostracism, and other
negative social repercussions, such as falling
standard of living, and other social and edu-
cational disadvantages. Psychological disor-
ders even have serious consequences for the
legal and penal system (Green Paper on Men-
tal Health, October 2005; Appendix 2).

These figures have forced the EU to con-
sider it a matter of urgency to investigate
both how to approach mental illness and how
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“It was the best of times, it was the
worst of times, it was the age of wis-
dom, it was the age of foolishness, it
was the epoch of belief, it was the
epoch of incredulity, it was the season
of Light, it was the season of Darkness,
it was the spring of hope, it was the
winter of despair, we had everything
before us, we had nothing before us,
we were all going direct to heaven, we
were all going direct the other way”.

Charles Dickens, A Tale of Two Cities.

1 | Introduction
Our society is now at its best of times. This is
the “age of intelligence”; Homo Sapiens has
turned into a digital and global being, and we
have achieved most of our economic and
technological dreams. All-knowing as the
gods, we appear to have reached, to para-
phrase the words of Dickens, the age of Light
and Knowledge.

1.1 | It was the best of times
Spain has developed spectacularly in terms
of economic growth since the mid 1950s.
The macroeconomic figures show that the
Spanish economy has seen substantial
growth in real gross domestic product
(GDP), which increased by a multiple of six
between 1955 and 2000. From 2002, the
increase in GDP has accelerated by almost
4% in Spain, 1.2% more than the average in-
crease in the European Union (EU). In
2007, GDP per capita in Spain was over 5
points higher that the average in the EU,
ahead of Italy. This supports forecasts that
place Spain ahead of France and Germany
by 2010 (source: Eurostat, 2007).

Spain’s wildly rapid macroeconomic
growth is reflected in its socio-demographic
trends. Spaniards in the 21st century live
longer, and are taller and more intelligent
than their grandparents.

In the space of 100 years, life-expectancy
in Spain has increased by fifty years, and is now
put at almost 80 years. In 1870, life-expectancy
was barely 30 years, 10 less than in most oth-
er countries in Europe. Currently, life-ex-
pectancy is put at 79.7 years, above the Euro-
pean average (83 for women and 76 for men).
In 1875, overall average height was 162.6 cm.
This has now increased by over 12 centime-
tres, and in 2007 overall average height in
Spain was over 175 cm. (Nicolau, 2005).

In respect of intelligence, we are looking at
a phenomenon similar to that described in
scientific journals as the “Flynn Effect”. The
Flynn Effect is the continuous increase in
people’s Intelligence Quotient (IQ) through-
out the 20th century. The same effect has
been identified in several countries through-
out the world, although the figures vary from
country to country. The Flynn Effect is named
after the New Zealand researcher, James R.
Flynn, who was the principal investigator of
this phenomenon in the 1980s and provided
supporting evidence in many differing cul-
tures (Flynn, 1987). Average IQ in the de-
veloped countries increases by approximately
3 points every 10 years. That is to say, an in-
crease of almost 25 points over the last 90
years (see Figure 1). This phenomenon can
be explained, first and foremost, by better
nutrition during the first year of life and
babyhood; a tendency in parents to have
fewer children; improvements in the educa-
tion system and early schooling; and a more
complex environment in addition to more
vigorous and hybrid genes (Flynn, 2007).

Professor Roberto Colom and his team, at
the Universidad Autónoma de Madrid, have
documented the repercussions of the Flynn
Effect in Spain (Colom, Lluis-Fontb and An-
drés-Pueyo, 2005). Specifically, they have
made a comparative study of the IQs of Span-
ish children today with those of Spanish chil-
dren in 1970. The results demonstrate that
the average IQ of Spanish children has in-
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In respect of education, by which we un-
derstand level of academic success and the
extent to which children remain in the edu-
cation system, Greece, Italy, Spain and Por-
tugal occupy the last four positions in the
Unicef classification. The position of Spain
here is due to the low level of academic
achievement in this country, also reflected in
the last PISA Report (2006).

We could thus be tempted to conclude that
Spain is a country where children and young
people are happy, but not stimulated or mo-
tivated by academic studies.

This positive picture, at least in respect of
well-being in Spain, should, however, be seen
in contrast with other recent statistics which
demonstrate that very negative realities, de-

structive for young people, also exist simul-
taneously in our country. Two everyday ex-
amples show this. The first example is the
number of adolescent girls in Spain between
15 and 19 years of age who had undesired
pregnancies during 2005: the total figure
recorded is 25,965 (INE, 2007), of whom
approximately 49.6% decided to have abor-
tions. The second example is the worrying
panorama of drug abuse by adolescents in
Spain. For example, 58% of teenagers con-
sumed alcohol last month and 44.1% got
drunk at least once in the same period. 9.8%
of students aged between 14 and 18 declare

that they have driven a vehicle (car, motor-
bike) at some point during the last 12 months
under the effects of alcohol. This figure rises
to 14.9% in students of 18 years old. As for
taking illegal drugs, 20.1% of teenagers have
smoked cannabis and 2.3% have consumed
cocaine in the last 30 days (Ministry of
Health, 2007b).

3 | What should we do?
Spanish society in the 21st century is sub-
merged in a complexity that has been trans-
mitted automatically to the school environ-
ment. This has shown everyone with a share
of responsibility in the field of education
(parents, teachers, politicians/administra-
tors) that to provide education in our “knowl-
edge society” is an impossible mission if other
factors apparently “less intellectual” and aca-

demic (and that, in principle, seem to be
rather distant from the main objectives of a
school education) are not also taken into ac-
count. On one hand, parents want to protect
their children from the kinds of problem that
have been described earlier: drugs, violence
and depression. On the other hand, teachers
want their schools to be orderly places, with
a sense of civic responsibility and a minimum
of respect, which helps to make it easier for
them to give their classes. And then our so-
ciety itself in general aspires towards our
young people being moral, upright citizens,
respectful and responsible in addition to pro-
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to promote the psychological well-being of
the population (Green Paper on Mental
Health, October 2005). With this aim in
mind, the Directorate-General of Health and
Consumer Protection carried out a survey
on mental health in the EU (Special Euro-
barometer nº 248. Mental Well-being,
2006). The results demonstrate that during
the four weeks before their interviews the
majority of the people included in the EU
survey had felt more positive than negative
emotions (e.g. feelings of depression). Specif-
ically, most Europeans felt happy (65%), full
of life (64%) and full of energy (55%).

In Spain, perceived levels of mental well-
being are comparable to the average levels
registered for the rest of the EU. The figures
are in fact even more positive, for us in Spain,
in that we have one of the lowest suicide
rates in the EU. However, the picture is dif-
ferent for Spain when we look at the popu-
lation not included in the 65% of people who
often have positive emotions. It has been cal-
culated that, excluding disorders caused by
drug abuse, 9% of the Spanish population is
currently suffering from some kind of psy-
chological disorder and that slightly over 15%
of the population will suffer from some kind
of psychological disorder during the course of
their lives. These figures are likely to in-
crease in the future. Psychological disorders
affect more women than men, and increase
with age (Ministry of Health, 2007a).

2 | And what about children
and teenagers?
Without wanting to cause alarm, it is howev-
er clear that the picture we are getting of adult
well-being, both physical and mental, in
Spain, doesn’t give grounds for complacency.
Is the situation similar, in the case of children
and teenagers? An interesting comparative
study is made in the Innocenti Report “Per-
spectives on Infantile Poverty: the panorama
of well-being in the rich countries of the
world”, which was prepared by the United Na-
tions Fund for Children (Unicef), in a study of
21 industrialized countries. Of the 21 coun-
tries selected, Holland holds first position on
the list for the well-being of its minors, fol-
lowed by Sweden, Denmark and Finland.
However, both the United Kingdom and the
United States of America are at the bottom of
Unicef’s classification, below poorer countries
like Poland and the Czech Republic. These sta-
tistics demonstrate that there is not a direct re-
lationship between children’s well-being in any
given country and that country’s GDP.

Spain is well-placed in the Unicef classifi-
cation. Specifically, Spanish children and
teenagers rate their well-being very highly, in
terms of their own perception of their health
and their degree of satisfaction with their
lives. These variables, taken together with
others that have also been analysed, put
Spain in fifth place in the general classifica-
tion of children’s well-being.
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It is estimated that depression will be the principal cause
of illness in Europe by 2020. Currently, there are 58,000
suicides per annum in the EU as a whole. This figure is
higher than the official figures registered for road
accidents, AIDS and murders in the EU per annum. The
effects and social repercussions of psychological problems
include an inferior quality of life or even social ostracism

In respect of education, by which we understand level of
academic success and the extent to which children remain
in the education system, Greece, Italy, Spain and Portugal
occupy the last four positions in the Unicef classification.
We could thus be tempted to conclude that Spain is a
country where children and young people are happy, but
not stimulated or motivated by academic studies



riculum. Although it has been in this current
decade that interest in social and emotional
education has grown exponentially in Span-
ish schools, examples of interesting experi-
ments could already be found in the mid
1980s. In the following sections of this report
we will describe succinctly the origins of SEE
in Spain. We will also describe the response
provided by the authorities in respect of the
additional training requirements for the
teachers in this area of development.

4 | The origins of SEE in Spain
Interest in Spain in the social and emotional
aspects of education started early, in the mid
1980s, encouraged by the influence of vari-
ous different educational writers who took a
more global view of the individual. This view
included areas that went beyond the purely
intellectual and cognitive, such as the emo-
tional and social dimensions of an individual.
The work of John Bowlby on affection
(Bowlby, 1976a, 1976b, 1986) and the re-
search carried out by Abraham Maslow and
Carl Rogers, among others, on humanist psy-
chology, inspired more global educational ex-
periences (e.g. Maslow, 1968, 1973; Rogers,
1961, 1966, 1972).

We should draw particular attention to the
innovative programmes for interaction be-
tween equals and the influence that they had
on helping children to adapt to school; and
also the programmes designed to develop so-
cial skills initiated by María José Díaz-Aguado
in the 1980s, which are currently being ap-
plied successfully to inter-cultural questions,
violence in schools and gender violence
(Díaz-Aguado, 1986, 2006). We should also
mention the programmes designed to de-
velop empathy and socially beneficial conduct
in the classroom, coordinated by Félix López
(López, Etxebarría, Fuentes, and Ortiz, 1999;
see also Trianes and Muñoz, 1994).

These movements coexisted with pro-
grammes to encourage behaviour orienta-

tion and modification, in the teaching of so-
cial skills in schools (Caballo, 1987; Monjas,
1999; Pelechano, 1984, 1996).

However, among the closest precursors of
the concept of Emotional Intelligence (EI) we
have Howard Gardner’s book, in which, in
1983, he developed his theory of Multiple In-
telligences. He was one of the earliest writers
to propose a multi-factor concept of intelli-
gence, in which people’s intelligence would
not be reduced exclusively to linguistic and
logical-mathematical aspects. Initially,
Howard Gardner proposed seven types of in-
telligence: verbal, logical-mathematical, spa-
tial, kinetic-aesthetic, musical, and, lastly, in-
terpersonal and intrapersonal intelligence.
Interpersonal and intrapersonal intelligence
are one of his most original contributions,
and were controversial ideas at the time he
published them because of the resistance of
some to entertain the idea that these skills
could be considered as aspects of intelligence.
Intrapersonal intelligence was, in Gardner’s
view (1993), “the knowledge of the internal
aspects of a person: access to one’s own emo-
tional life, to one’s own range of feelings, a
capacity to discriminate between different
emotions and finally to name them and have
recourse to them, as a way to interpret and
orientate one’s own behaviour”. And inter-
personal intelligence was, in his view “an in-
ternal capacity for feeling differences be-
tween others: in particular, contrasts between
their different states of mind, temperaments,
motivations and intentions”. Gardner’s theory
of Multiple Intelligences has had considerable
influence in the educational field in our coun-
try. Gardner’s first book, “Mind structures.
The theory of multiple intelligences” was pub-
lished in Spanish in 1987, and from then on
his books have been translated assiduously
into Spanish, and are bestsellers among
members of the teaching profession.

Something similar occurred with the pub-
lication of Robert J. Sternberg’s book “Beyond
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ductive. All the hopes and aims of our soci-
ety require that our schools provide a “holis-
tic education” for each individual, beyond
what schools traditionally expect to provide,
namely: knowledge and academic skills (Fer-
nández-Berrocal y Ramos, 2002; 2004).
These are not new aspirations, because their
sources can be traced back to Socrates, Plato
and Aristotle. What is new, though, is that
contemporary society does not perceive the
holistic education of the individual as a lux-
ury or a goal to be achieved. Instead, it is seen
as an urgent necessity, to solve the serious
problems that the educational system is now
having to confront.

In Great Britain the appalling results of the
Unicef report on the well-being of its young
people have generated a wide debate on the

shortcomings of the educational system and
the possible ways to solve them. One of the
first reactions was the creation of a Secretary
of State for “Children, Schools and Families”
in June 2007 (http://www.dfes.gov.uk/), and
proposals to guarantee children and young
people are assured:

• Health and safety

•An excellent education, and the best
possible chance of academic success

• Enjoyment of their childhood

• The possibility to contribute posi-
tively to the future of society, and

• A life full of opportunities and
free of the ill-effects of poverty and
marginalization

One of the strategies of this new Depart-
ment of State has been described as being the
active support of a nation-wide movement
called “Social and Emotional Aspects of
Learning” (SEAL: Social and Emotional As-
pects of Learning – see http://www.ban-
dapilot.org.uk/) for primary and secondary
levels of education. The SEAL movement is
directly inspired by the integrating policies
that were originally described as “Social and

Emotional Learning” (SEL: Social and Emo-
tional Learning; for further information see
www.CASEL.org and chapter 1 of this book,
in addition to the chapter by Lantieri).

In Spain, too, there exists an educational
movement that is conscious of the limita-
tions of the current educational system, and
that is asking urgent questions about “what to
do”. This movement is also trying to look at
the “how”; that is, investigating procedures
and resources that will include social and
emotional development in the school cur-
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Both the Institutes for Education Sciences
and the Teacher Centres have gradually
been including in their training pro-
grammes, particularly in the last decade, so-
cial/emotional aspects of education, and
currently almost every educational centre
includes specific courses that address Emo-
tional Education in general and also, in par-
ticular, Emotional Intelligence.

In addition, Central Government, or to be
exact the Ministry of Education and Science,
has taken certain initiatives such as to create,
in March 2007, the State Observatory of Liv-
ing and Working Together in Schools (“Ob-
servatorio Estatal de la Convivencia Escolar”,
in Spanish), which contributes its efforts to
the work already being done at a local and
regional level in this area (for more infor-
mation, see www.convivencia.mec.es/). The
State Observatory for Living and Working
Together in Schools aims to encourage cer-
tain basic principles in schools so as to ensure
“well-ordered living and working together,
learning to live with others, respect for oth-
ers and acceptance that people are equal,
whatever their race or their ideology, their
sex or their religion.” The Ministry of Educa-
tion and Science also has an ambitious State
Plan to improve living and working together
in schools which has been put into action by
organizing training courses for teacher train-
ers in areas relating to living and working to-
gether, and is expected to provide training for
15,000 teachers during 2008.

6 | Perspectives on SEE in Spain
In March 2007, the Ministry of Education
and Science organized the Third State Con-
gress for living and working together under
the title “From social and emotional education
to education in moral values”. The Ministry
advertised 400 openings for the Congress
and received 3,800 applications. This figure
gives an idea of the enormous interest that
exists, in the area of Education as a whole in
Spain, in social and emotional skills, bearing

in mind that attendance tends to be scarce at
this type of event.

Prizes for “coexistence”, awarded annu-
ally by the Ministry of Education and Science
to educational experiments that are being
carried out in specific educational centres,
demonstrate that the theoretical framework
within which the teachers operate, when
they want to introduce new ideas and take
part in social and emotional areas of educa-
tion, is fairly open, and very similar to the
SEL movement in the United States, or to
SEAL in England.

We would like to draw the reader’s atten-
tion to the fact that the components of SEE
are being put forward as an integrating
framework, to coordinate all the specific ed-
ucational programmes that are being put into
effect in schools with the same basic prem-
ise in mind, namely that the problems that af-
fect children and young people are caused by
the same risk factors, at a social and emo-
tional level (for further information see the
chapter by Lantieri). The best way to prevent
these specific problems appears to be to de-
velop children’s “resilience” by educating, in
a practical manner, the emotional and social
skills of children in a positive and stimulating
atmosphere (Fernández-Berrocal and Ex-
tremera, 2005; Greenberg et al, 2003;
Weissberg and O’Brien, 2004). The SEE pro-
grammes are inspired by, framed by and
based on the concept of Emotional Intelli-
gence (EI) developed by Peter Salovey and
John Mayer in 1990 (Salovey and Mayer,
1990) and popularized by Daniel Goleman
(Goleman, 1995). However, under the label
“SEL programmes” there are many very dif-
ferent programmes: programmes to train ba-
sic abilities related directly to EI, such as
emotional perception, emotional compre-
hension, and emotional adjustment; and also
wider programmes related to personality, ad-
dressing self-respect, self-assertion and op-
timism; and also programmes on moral val-
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the IQ: a Triarchic Theory of Human Intelli-
gence” (Sternberg, 1985), which was trans-
lated into Spanish in 1990. This writer
fiercely criticizes the classical concept of psy-
chometric intelligence and proposes three
types of intelligence: analytical, creative and
practical. A balance in these three areas of
intelligence ensures a successful intelligence,
that is to say: a capacity to achieve the most
relevant objectives for our lives (Sternberg,
1997). The numerous books published by
Sternberg have also had a considerable in-
fluence on how educators in Spain conceive
of intelligence, what they feel about its po-
tential and how to educate it. Practical intel-
ligence would appear to be the area of intel-
ligence most closely related to Emotional
Intelligence, because it involves making an
analysis of the emotions and social relation-
ships in everyday life, and how to control
these in real life situations.

The concept of Emotional Intelligence was
first developed by Professors Peter Salovey
and John Mayer, in a scientific article in 1990
(Salovey and Mayer, 1990), but its publica-
tion passed unnoticed by educators, at least in
Spain, and it was only in 1996 when Daniel
Goleman’s bestseller, “Emotional Intelligence”
was published in Spanish (the original had
been published in 1995) that educators and
teachers began to put words and arguments
to their feelings about the need for change.

The latest influence for change came from
Positive Psychology, in the work of Martin
Seligman (2002), and the professors of the
Universidad Complutense de Madrid, María
Dolores Avia and Carmelo Vázquez (Avia and
Vázquez, 1998), who attempted to develop
and put greater emphasis on positive emo-
tions, personal strengths and happiness, in
the school environment and in everyday life.

5 | Involvement of the educational authorities
The involvement and response of the educa-
tional authorities to the training requirements

of teachers in the social/emotional field has
been channelled principally through two in-
stitutions: the Institutes of Education Sciences
(Instituto de Ciencias de la Educación – ICE)
and the Teacher Centres.

The Institutes of Education Sciences came
into existence as a result of the General Ed-
ucation Law published in 1970, which stated:
“The Institutes of Education Sciences will be
integrated directly into every University, and
will be responsible for training the university
professors as and when they take up the
teaching profession, at every level, and for
further training of teachers who are already
working, and of teachers who have manage-
ment responsibilities and carry out and en-
courage educational research or lend their
services and technical know-how to the Uni-
versities they belong to and to other centres
in the educational system.” In practice, the
various different Institutes of Education Sci-
ences have contributed since their creation to
the improvement of the quality of education
throughout the teaching profession within
the Spanish education system, including sec-
ondary education and also including educa-
tional management bodies.

The Teacher Centres operate under the
authority of the various different autonomous
communities, which are legally the competent
authorities in respect of education. The dif-
ferent administrative centres in Spain have
created Teacher Centres which operate as
stable bases for all training, innovation and
exchange of teaching information, and for
providing training for study and working
teams. The Teacher Centres are officially and
legally authorised to operate as centres for
meetings and debate, which has made it pos-
sible to arrange for appropriate training to be
given to meet the requirements of the new ed-
ucation system and to develop different types
of training, generated by the different teach-
ing institutes for use in their own centres.
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ues (see for an overview Zins, Weissberg,
Wang and Walberg, 2004).

In scientific publications we find that a
similar distinction is made in respect of Emo-
tional Intelligence. On one hand, there are the
EI models that focus on mental abilities that
make it possible to use the information that
our emotions communicate to us so as to im-
prove the cognitive process (these are called
“ability models”); and on the other hand, the
models that combine or mix mental abilities
with different traits of personality, such as
persistence, enthusiasm, optimism, etc.
(called “mixed models”; see Mayer, Salovey
and Caruso, 2000).

Taking the theoretical model of Salovey
and Mayer, Emotional Intelligence is con-
ceived of as “genuine intelligence”; intelli-
gence based on the use of the emotions for
the purpose of adjustment, to enable the in-
dividual to solve problems and adapt effi-
ciently to his/her surroundings. The ability
model of Mayer and Salovey argues that EI
can be conceptualized through the following
four basic abilities:

“Emotional Intelligence involves the
ability to perceive accurately, ap-
praise, and express emotion; the abil-
ity to access and/or generate feelings
when they facilitate thought; the abil-
ity to understand emotion and emo-
tional knowledge; and the ability to
regulate emotions to promote emo-
tional and intellectual growth.”

(Mayer and Salovey, 1997, p. 10).

However, the view of mixed models is
more general and rather less defined, as its
models are based on stable characteristics of
behaviour, and on variables of personality
and emotional adjustment (empathy, self-as-
sertion, impulsiveness, etc.). In Spain, in the
educational field, the mixed model has been

the model that has been used most exten-
sively, as a result of the publishing success
that Goleman’s bestseller has proven to be,
and also because the work of Salovey and
Mayer has not been widely published. In
Spain, the term most frequently employed is
“emotional education” or “social and emo-
tional education” and in some cases this is re-
lated, in a very broad sense, to education for
health, life skills, education in moral values,
or education for coexistence and peace.

Fortunately, the situation has become more
balanced in the last 5 years or so, and the
skills model is becoming increasingly well-
known in the Spanish educational field. This
has been achieved partly by the publication of
Spanish translations of the most important
work of Salovey and Mayer, and the spread-
ing of their ideas in important national fo-
rums (Caruso and Salovey, 2005; Fernández-
Berrocal and Extremera, 2006; Mestre and
Fernández-Berrocal, 2007).

What is happening in Spain is similar to
what is happening in other countries, and
Spanish educators, like their American and
European colleagues, are anxious to change
schools to include emotional and social aspects
of education in the school curriculum. One
extra problem is that they don’t know how to
go about doing it. In this admirable desire for
change, teachers have approached the prob-
lem from the point of view of Goleman’s pop-
ularizing books, and, hoping above all for ac-
tion, they have avoided attending boring
discussions and academic debates about the
real effects of the programmes for emotional
education and their proven efficacy.

In other words, teachers simply assume
that it is necessary to intervene in social and
emotional matters and that the activities and
programmes included in popularizing books
are adequate and effective. Accordingly, for
the majority of emotional education trials
that have been held in Spain there is no
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Our objective in education is to research,
create, implement support and evaluate the
resources and teaching techniques that could
help children and young people nowadays to
become self-motivating, responsible, mutu-
ally supportive and competent (both aca-
demically, emotionally and socially) – and
also to involve, in this Project, the adults who
are their frame of reference.

In order to get a proper focus on this ob-
jective we prepared, initially, a real situation
in which to obtain practical experience in
Cantabria – where the central offices of the
Foundation are located. Our intention was to
contribute new proposals and initiatives to
the educational system with a view to facili-
tating and promoting emotional-affective,
cognitive and social development in people
from early childhood onwards, using a model
of procedure in which family, school, and
community, would all be involved.

It is the objective of Responsible Education,
as we have called this Applied Educational
Project, to promote in children and young peo-
ple a well-rounded and healthy growth, by tak-
ing into account the physical, psychological and
social aspects of each individual, in order to
ensure balance and well-being, positive aca-
demic achievement – and, in addition, to de-
velop protective elements that will serve as a
preventive strategy against the type of risks
that are likely to present themselves nowadays
at an increasingly early stage in life (risks such
as: violence, intolerance, failure, drugs, etc.)

The geographical location of this initial
Project gives it a considerable and unique

value, because the particular characteristics of
the province of Cantabria – in terms of its
territory, its population, and its administrative
and educational set-up – make it an ideal
centre for an experiment in which the aim is
to develop the type of model that can be
properly evaluated, and that can also be
transferred to other places.

To date, 80 schools are involved in our
Project (37% of the total number of infant
and primary education centres). These in-
clude 853 teachers and 16,552 pupils and
their families. We currently work with chil-
dren from 3 to 12 years old – and in the next
few years we will gradually incorporate sec-
ondary schools (12-18 years).

It is our declared objective – following on
from the educational experience described
above, in which we have achieved the active
involvement of teachers, families, pupils and
a considerable number of professional ex-
perts, in a coordinated manner - to initiate a
process of social and educational change
which, by ensuring a Social and Emotional
Education to children and young people, will
promote their well-being and balance. It is
the intention of the Foundation to support this
Project over the long-term, study the results
obtained, and promote the Project in all ed-
ucational centres in Cantabria, and possibly
also in other places.

What follows is an explanation of exactly
what Responsible Education consists of – its
particular characteristics, and how it can be
implemented. The model of procedure is also
described, as well as the different lines of ap-
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proof as to whether they have been effective
or not. Mainly because they have never been
properly evaluated. The majority of these
programmes are lacking in scientific stan-
dards and a methodology that includes a pre-
test and post-test evaluation system together
with a control group that would allow their
results to be compared with that of other
similar initiatives.

The following section aims to show four
specific examples of SEE initiatives being car-
ried out in Spain that employ a systematic ap-
proach and attempt to reliably prove the ef-
fectiveness of emotional education and EI;
not only as local education trials, but with the
medium and long-term objective of attempt-
ing to change some schools, and even society
as a whole. These initiatives are:

•Cantabria: Fundación Marcelino Botín
• Guipúzcoa: A program for Emo-
tional and Social Learning
• Cataluña: the GROP movement
• Andalucia: the INTEMO Project

1 | Cantabria: Fundación Marcelino Botín

Responsible Education:
An applied teaching experience
in Cantabria
The Fundación Marcelino Botín was created
in 1964, with the objective of providing so-
cial assistance, and educational, cultural and
scientific funding. The intention was to de-
velop and lead initiatives in the national and

international spheres, with a view to encour-
aging a fairer, freer, more efficient, and more
responsible society, in Spain and worldwide.

From the beginning, the Foundation’s prin-
cipal interest was training, as a priority strat-
egy in all of the areas in which it was work-
ing: art, music, science, national heritage
projects…. It was in 2004, however, that the
Foundation began to work specifically in the
educational field. There can be no doubt that
the best way to contribute to well-being, de-
velopment and progress in our society is to
support and promote a well-rounded educa-
tion and healthy growth, from infancy up-
wards, in what is our most valuable asset, hu-
man capital - and throughout the entire
lifespan of an individual.

The Foundation is an educational agent
that is rooted in the community. It is con-
scious of the need to act in conjunction with
others, and in a coordinated manner, to deal
with the educational challenge that we are
faced with. From the outset, we have worked
closely with the Educational Council of the
Regional Government of Cantabria, and with
other official bodies with experience in this
context, and we have made proposals that
answer to the expectations and educational
needs of young children, within the frame-
work of school, family and society in the 21st
century, where rapid and constant change is
the order of the day, and so many open con-
tradictions are apparent.
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What is happening in Spain is similar to what is happening
in other countries, and Spanish educators, like their
American and European colleagues, are anxious to change
schools to include emotional and social aspects of
education in the school curriculum. One extra problem is
that they don’t know how to go about doing it

Accordingly, for the majority of emotional education trials
that have been held in Spain there is no proof as to
whether they have been effective or not, mainly because
they have never been properly evaluated



rately and in three different columns to
make the table easier to understand – but
that each of these variables is an insepara-
ble part of the individual, and so they are all
worked on simultaneously.

The aim of the programme is to help chil-
dren, step by step, to know themselves, ac-
quire self-esteem, and trust themselves; un-
derstand others, and respect them, by
imagining themselves in their place; identify
and express their emotions; develop self-
control; take decisions in a responsible man-
ner; value and protect their own health; re-
late sufficiently well to other people and
defend their own ideas, avoid creating situa-
tions of conflict and being capable of resolv-
ing the difficulties they meet.

2 | How do we work in Responsible Educa-
tion? Project Characteristics.
In order to develop a solid model of proce-
dure that can be integrated into education
centres, families and the community, it is
necessary to reflect clearly, from the very
outset and then at regular intervals, about the
needs that should be met and the basic ele-
ments that must be in place to ensure that the
Project has stability, and is fully integrated
into the context in which it is to operate - and
that it can evolve and adapt if necessary in
order to achieve the defined objectives.

Some of the specific characteristics – or in-
gredients for success – of the Project of the
Marcelino Botín Foundation are as follows:

A | We have enjoyed an excellent and
close relationship with the Council for
Education of the Regional Government
of Cantabria – which has included both
the active encouragement, and the di-
rect participation of the Council at
every stage of the Project.

B | Voluntary participation and com-
mitment of all those involved in the

Project. This ensures the Project’s
stability, and is also clear proof of
the interest aroused by the Project.

C | Global and joint initiative involv-
ing schools, families and the com-
munity. The Foundation is consid-
ered to belong to the community, and
to all the people to whom the Pro-
ject’s educational programmes are
being directed.

D | Support and close supervision.
We offer constant support, and it is
our concern to take responsibility
for meeting the needs that arise in
the educational community. A cli-
mate of trust has therefore been
created, which has enabled all those
involved in the project to progress,
in a united fashion, towards meet-
ing the declared objectives of the
Foundation, and overcome any dif-
ficulties encountered.

E | We have an excellent relationship
with the University of Cantabria, and
various different working teams from
the University are directly involved in
our Project – both in terms of devel-
opment and evaluation.

F | All our initiatives are analysed in
terms of their viability and their
transferability, are implemented in a
very clear and organized manner,
and are evaluated.

G | The independence of the Foun-
dation and the fact that it is self-
funding mean that the Project can be
planned for the long term.

3 | What strategies do we use in Responsi-
ble Education?

A | We use educational resources,
materials and programmes that al-
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proach that we are developing in these 80
schools in Cantabria.

1 | What is the work of Responsible Edu-
cation? The content of the Project.
In 2004, we initiated our Project by working
together with the FAD (“Fundación de Ayuda
contra la Drogadicción” - Help Against Drug
Addiction Foundation), using its programme
“Prevent to live” in 41 schools in Cantabria.
This programme, which is based on a bioso-
cial, psychological, ecological and competency
model, activates in children from 3 to 12
years old a series of protective mechanisms
which reinforce their positive development,

and make them less vulnerable to various
possible areas of risk. Taking this model as
our base, we employed and created other re-
sources and educational aids to foster the
well-rounded development of children, not
only with the aim of foreseeing and prevent-
ing risks, but also with particular emphasis on
children’s positive growth and their social
and personal well-being.

You will see on Figure 2 the various com-
ponents that we work on through different
activities, games and concepts. It is of fun-
damental importance that we clarify here
that the different variables are listed sepa-
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It is the objective of Responsible Education, as we have
called this Applied Educational Project, to promote in
children and young people a well-rounded and healthy
growth, by taking into account the physical, psychological
and social aspects of each individual, in order to ensure
balance and well-being, positive academic achievement –
and, in addition, to develop protective elements that will
serve as a preventive strategy against the type of risks that
are likely to present themselves nowadays at an
increasingly early stage in life (risks such as: violence,
intolerance, failure, drugs, etc.)

Emotional-Affective
Development

Cognitive Development Social Development

• Self-esteem
• Empathy
• Emotional expressivity

Greater well-being | More Protective mechanisms | Greater academic achievement

Well-rounded Development

• Self-control
• Pro-social values
• Decision-making
• Positive attitudes
towards health

• Initial interaction
• Self-affirmation
•Assertive opposition

Figure 2



teachers/16.552 pupils): from 2004
to date, we have used the programme
Prevent to Live, created by the FAD
Foundation. With this programme we
work to develop the emotional, cog-
nitive and social capacities of chil-
dren, using up to 7 different activi-
ties, each requiring 1 or 2 sessions.
As from the beginning of the school
year 2008/2009, we intend to use a
new audiovisual resource entitled
“Audiovisual Toolkit for use in en-
couraging personal and social skills”
(“Banco de Herramientas audiovi-
suales para la promoción de compe-
tencias personales y sociales”, cre-
ated specially for this Project as a
result of the suggestions made by
teachers, carefully adapted to the
ways in which children develop. This
Toolkit will soon come to include ac-
tivities intended for children who
have reached the stage of secondary
school (up to 16 years old).

• From 12-16 years (5 Secondary
Schools). We will use the United Na-
tions’ Model as a means to offer
pupils the chance to open themselves
up to a wider world, encouraging them
to get involved and to form their own
criteria in questions of international
significance, while developing their
personal and social skills and im-
proving their English language skills
too. So as to implement this pro-
gramme, the Foundation is recruiting
and training Fulbright scholars to
work as teachers in the schools. In ad-

dition, other agents working within the
local communities are being invited to
participate in the Project.

4.1.2 | Teachers:
We believe in continuous training pro-
grammes that ensure the quality of the teach-
ers involved in the Project. We offer teachers’
training seminars that are properly tailored to
their needs, and which take place in the
schools they teach in. The training pro-
grammes are run by experts - and supported,
as well as participated in, and accredited by,
the CIEFP (“Centros de Innovación Educativa
y Formación del Profesorado” – Centres for
Educational Innovation and Training), which
is attached to the Council for Education of the
Regional Government of Cantabria.

• The practical training programme
helps teachers to understand and or-
ganize their particular contributions
to the Project, and also helps them to
apply and develop the specific educa-
tional resources and programmes (in
sessions of between 1 and 2 hours).

• Teachers can also participate in
training seminars at three different
levels, providing 10 hours of tuition
at each level. These seminars are in-
tended for teachers who are cur-
rently working in schools – and also
for future teachers who are still
studying at University. The content of
the seminars is both theoretical and
practical, and is designed to encour-
age emotional-affective, cognitive
and social development in two direc-
tions: both professional and personal.
To date, 545 teachers have received
this training.

4.1.3 | Families:
We have prepared an uncomplicated Home
User’s Guide (“Guía de andar por casa”) on
Responsible Education, in which some basic
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ready exist, readapting them to the re-
quirements of the different groups of
people concerned, and to the specif-
ic objectives being met. If necessary,
however, we adapt materials, or cre-
ate new ones, in order to meet any
special requirements that may arise.

B | Training of adults - and of future
trainers. In this way we can ensure
that the activities and initiatives with
children that we have begun to in-
troduce, will be properly developed in
the future, and that progress will
continue and have a lasting effect.
We offer training at different levels
and in different formats to university
graduates, teachers, families and
other professionals.

C | Planning. The Standard Rules and
Regulations for procedure and fol-
low-up of the Project are planned in
advance in order to make it simpler
for us to make our contribution, and
thus interfere as little as possible in
the daily educational tasks of adults
and children.

D | Evaluation. We develop the
means and processes necessary to

measure the results obtained: an in-
ternal evaluation is carried out – both
within the Foundation, and within the
Council for Education; and an exter-
nal evaluation is also made, by the
University of Cantabria. Both quanti-
tative and qualitative measurements
are taken into account – in respect of
the process itself, and also in respect
of the psychological impact observed
in the children concerned.

4 | What is the work of Responsible Educa-
tion? Lines of approach.
Since our Educational Project was launched, in
2004, the number of participants has grown,
and the various different initiatives within the
Project have also developed and expanded.

The 4 lines of approach described (Figure
3) are related, and pursue the same educa-
tional objective. Different resources, pro-
grammes and levels of intensity have been
employed in developing them, however.

4.1 | Extended Initiatives, involving a very
considerable number of participants, but car-
ried out with less intensity. (see Figure 4)

4.1.1 | Pupils:
• From 3-12 years (80 centres/853
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Extended Initiatives:

80 centres
853 teachers
16.552 pupils and their families

Audiovisual media:

Research/Creation
Training/Diffusion

Intensive Initiatives:

3 centres
68 teachers
952 pupils and their families

Research and Study:

Social and Emotional Education
International analysis

Responsible
Education

Extended Initiatives
Centres Teachers Pupils

3-12 years 80 853 16.552
12-16 years* 5 10 150

*Data collected only for the second year of “obligatory
secondary education” (children of 14 years of age)

Figure 3

Figure 4



The evaluation process carried out in
2007 included the participation of 73 teach-
ing centres, 590 teachers and 12,128 pupils.
Some of the most interesting statistics are
shown in Figure 5 and Figure 6.

4.2 | Intensive initiatives, held in few cen-
tres, and applied intensively. Taking the pre-
vious initiative as a starting-point, our inten-
tion was to reinforce, improve and complete
it. In 2006, we initiated a Pilot Project in ed-
ucational innovation to promote, in an inten-
sive manner and by developing personal and
social skills, in children from 3 to 18 years in
three educational centres in Cantabria: the
Colegio Sagrados Corazones in Sierrapando-
Torrelavega, (a school with a religious foun-
dation but operating within the State educa-
tion system), with a semi-urban and urban
mix, including children and young people at
all levels of education; the Colegio Marcial
Solana in La Concha de Villaescusa, a rural
State school, offering education at infant and
primary levels; and the Instituto de Educación
Secundaria Nuestra Señora de los Remedios
in Guarnizo, where we continue to offer sup-
port and close supervision to State school
pupils who attend this secondary school.
These educational centres are part of two
(Santander and Torrelavega), of the total of
three, Centres of Educational Innovation and
Training of Teachers, of the Council for Ed-
ucation of the Regional Government of
Cantabria. Our work in all matters related to
questions of teacher training is carried out in
tandem with the Council for Education.

In this experimental Project, which we
have named “VyVE” (Vida y Valores en la Ed-
ucación – “LiVE”, Life and Values in Educa-
tion), specific activities and programmes are
designed and put to use in order to work on
the well-rounded development of pupils from
three years old and upwards. This work is
carried out in an ordered and coordinated
way, making use of different areas of ex-
pertise and diverses education agents. If the

results obtained prove to be positive, we will
consider transferring our Project to the edu-
cational centres in Cantabria which are al-
ready participating in the extended initiative
(80 schools).

4.2.1 | Objectives:
• To encourage the well-rounded and
maturing development of children
and young people through the differ-
ent areas of their personalities

• To increase educational quality, by
ensuring that our Project has a
favourable effect on the climate of
each educational centre

• To promote positive communica-
tion between educators, pupils and
families

4.2.2 | Our contribution to schools:

Teacher training:
From the outset, teacher training has been
of key importance for setting up all our ini-
tiatives in each of the education centres.
This training is carried out at three differ-
ent levels:

A| Training for the Project. Both
the managerial team in the education
centre and the entire teaching staff at
the school have received training in
the general concepts and philosophy
of the Project. It is of fundamental
importance that all the professionals
working at the Education Centre are
aware of the Project and fully un-
derstand it: its different elements,
why it is being implemented at the
school, with what objectives, how it
is being developed and who is devel-
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concepts and ideas that are particularly rel-
evant to family life are explored: the im-
portance of rules, of affective relationships,
of communication, of pleasure time and of
free time. The aim of the guide is to inform,
educate and support families, and to com-
plement and reinforce all the work carried
out in schools. It is hoped that in this way,
the teaching in schools can be transferred to
the pupils’ families, and beyond the fron-
tiers of school life. The guide is discussed
and distributed to the families of all the
children involved in the Project (15,000
copies have been distributed to date). In
addition, families are offered the chance to
participate in the Project from home, to
provide continuity to some of the activities
initiated in the classroom.

4.1.4 | Courses within the
local community:
Open courses are offered within the local
community, targeted at different types of pro-
fessionals (psychologists, pedagogical experts,
educational psychologists, social workers,
etc.). Various different techniques and edu-
cational strategies are explored in these
courses (social and emotional development,
audiovisual literacy, cooperative learning),
which are run in association with the Sum-
mer Courses of the University of Cantabria.

4.1.5 | Evaluation:
To date, for the purposes of evaluation, we have
been using a questionnaire prepared specifi-
cally with a view to evaluating the activities em-
ployed by the teachers and the coordinator of
the programme in each teaching centre.
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Evaluation 2007 Some statistics

Level of satisfaction of the teachers 91.8% of teachers were satisfied or very satisfied
participating in the programme
Interest shown by pupils 93.5% of teachers believe that their pupils showed

considerable interest or great interest
Perception of the degree of difficulty 89.3% of teachers consider it to be
involved in applying the programme simple or very simple to apply
Integration of the programme into 79.3% integrated the activities into the timetable
the general class timetable
Perception by the teaching centres of 78.4% of teaching centres noted slight
behavioural changes in pupils changes and 18.3% considerable changes
Perception by the evaluation centres 92.1% of the evaluation centres perceive
of the extent to which families value the programme families to value the programme

highly or very highly

% Perception by teachers of the impact
of the activities of the Project on pupils (2007).

Year 04/05 Year 05/06 Year 06/07
541 teachers 539 teachers 590 teachers

N SL C VC N SL C VC N SL C VC
Pupil more sure 1,3 43 50 5,8 2,1 34,5 58,7 4,7 0,2 32,3 61,7 5,7
of him/herself
Expression of 24 60,4 15,6 0,9 21,2 62,7 15,2 0,8 18 67,8 13,4
opinions & feelings
Decision-making 3,6 51,8 40,1 4,6 1,6 48,7 42,8 6,8 2,8 44,6 48,8 3,8
Positive attitudes 1,8 23,4 59,4 15,4 1,2 25,1 58,9 14,6 3 20,3 62,8 13,9
towards health
Pupil relates 0,3 28,6 58,5 12,7 0,9 24,9 59,9 14,7 0,8 24,2 59,9 15,1
more & better

Indicators: None, Slight, Considerable, Very considerable

Experimental Project - 2008
Centres Teachers Pupils

3 68 952

Figure 5

Figure 6

Figure 7



oping it. It is necessary that everyone
knows and understands the Project,
so that they can identify with it per-
sonally and involve themselves in its
development.

B | Training for each of the pro-
grammes and teaching aids. “Ex-
haustive presentation sessions” is the
name we have given to the seminars
of 1 or 2 hours’ duration (which en-
able teachers to familiarize them-
selves with a programme, resource
or activity). These sessions help
teachers to think about how to set up
the programmes and use the teaching
aids in their own classrooms.

C | In-depth training. This is carried
out in seminars which occupy a total
of 10 or 20 hours, and examine tech-
niques and new educational strategies
that could help in developing the
Project and thus achieve its declared
objectives: cooperative learning, social
and emotional development, resolv-
ing of situations of conflict, commu-
nication skills, techniques to modify
pupils’ conduct, etc.).

Pupil training:
Figure 8 shows the initiatives that are being
carried out in schools – in an integrated and
tailor-made fashion - in the different subject
areas. In some areas we have benefitted from
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The value of a story (1 book per year)
• Social, emotional and intellectual development
• Values that support and contribute to society
• Reading ability

Subject areas of work

Environmental
Awareness
Universidad de Cantabria

Physical Education
Universidad de Cantabria

School Tutorials
FAD

Language
Fundación Germán Sánchez
Ruipérez
FAD

Film
FAD

Art
Fundación Marcelino Botín

Music
Fundación Marcelino Botín

Universidad de Cantabria

Film & education in values (1 film per year)
• Values that support and contribute to society
• Positive attitudes to health.
Reflect on yourself (1 exhibition per year)
• Self-esteem
• Emotional identification and expression. Creativity.

Music, Values, TIC and Portfolio (1 concert per year)
• Responsibility
• Generosity
• Honesty and righteousness
• Respect and tolerance
• Equality
• Liberty
• Solidarity
• Loyalty

Infant School
3-5 Years

Primary School
6-12 Years

Secondary School
13-16 Years

What has been learnt at the pri-
mary school stage is furthered
and adapted to suit the way in
which pupils are developing• Self -esteem

• Empathy
• Self-control
• Social interaction

• Relaxation

• Positive attitudes to health
• Self-esteem
• Emotional expressivity
• Empathy
• Self-control
• Healthy attitudes
• Social interaction

The Book Wizard: stories
about seeing, feeling, touch-
ing, listening, singing…
• Lively encouragement to
read
• Emotional expressivity
• Healthy values & attitudes

It is our intention to extend
the programmes and initia-
tives in these areas to chil-
dren of this age

Pupil training

Figure 8



gramme is held over three sessions
for each level, two of them in art
class before and after the session at
the Foundation’s exhibition venue.
The resulting creative works pro-
duced by pupils are exhibited to the
public in one of the Foundation’s ex-
hibition venues.

F | Music.- A programme that links
musical content learned in the class-
room with the development of uni-
versal values, has been devised in
collaboration with the Universidad
de Cantabria. The programme em-
ploys TIC and portfolio as innovative
tools to produce excellent results: the
methodology of the work involves
cooperative learning. It consists of 8
sessions for each level: 3 music ses-
sions, two of which are continued
with the family, 1 web quest session
and 1 portfolio one. The Foundation
complements this work with three
additional sessions which revolve
around an educative concert, one of
these is set aside for rehearsing at
school, another is held at the Foun-
dation’s concert hall with the per-
formers and conducted by an expert,
focussing on working with emotional
expression through music, and a last
session back in the classroom again,
which serves to assess and personal-
ize the work of the previous sessions.
The values worked on here progres-
sively by 6 to 12 year-olds are: re-
sponsibility, generosity, honesty and
righteousness, respect and tolerance,
equality and liberty.

Secondary Education, 13 to 16 year olds:

All the work carried out in Primary
Education is continued progressively
at this level, adapted to student de-
velopment.

4.2.3 | Family involvement:
It is essential that families participate and
commit to the development of the Project. A
variety of initiatives are implemented to fa-
cilitate the information, participation and de-
velopment of the proposed activities, to sup-
port the educative role of the family and to
foster the positive growth of children and
young people:

A | Initial Training. Families are
presented and informed about the
Project at the beginning of each
school year, and its objectives,
progress, timetable, and the activities
in which families may take part, are
fully explained to them. Families’
support and backing of work under-
taken in the education centre means
that school learning filters through
into all areas of the lives of children
and young people.

B | Family Space. This is a place at
schools specifically set aside for fam-
ily use where they can share their
educational experiences and learn
together about children and young
people’s physical, psychological-
emotional and social development.
The aim here is to work with fami-
lies on what the pupils are learning
in the classroom. The family space is
used for 5 two-hour long sessions,
each of which is supervised by a
trained monitor. In the school year
of 2007/2008 some 77 families
took part.

C | Active Participation. Some ac-
tivities carried out in the classroom in
a number of subjects may be contin-
ued with the family:

• 3-5 year-olds: several carefully
chosen stories catering to this age
group in particular are lent out to be
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the advice and collaboration of official bodies
such as the Fundación FAD, and the Fun-
dación Germán Sánchez Ruipérez, which
have both allowed us to adapt their educa-
tional programmes to our requirements. In
other subject areas, such as Art, for example,
we have adapted the programmes of our own
Fundación Marcelino Botín, and developed
programmes specifically designed for schools.
Finally, in subject areas such as Music, we
have created a specific programme for
schools, working in conjunction with the Uni-
versidad de Cantabria. Each of these areas of
activity has its particular methodology, and
requires a specific training course for teach-
ers in addition to requiring planning in order
to involve families actively and to work ef-
fectively within the community. Each area of
activity also has to be timetabled, and teach-
ing materials organized.

Infant school education, from 3 to 5
years old:

A | Different activities and games
are used to work directly on self-es-
teem, emotional expressivity, em-
pathy, self-control, healthy attitudes
and social skills. (5 activities, each
spread over 2 sessions, at each
level. Two of the activities are con-
tinued at home).

B | A lively programme to encour-
age reading, set up in conjunction
with the Fundación Germán Sánchez
Ruipérez . It includes stories about
seeing, feeling, touching, listening,
singing… Healthy values and attitudes
are encouraged, and children are vis-
ited by a magician in three different
sessions, which serve to stage the de-
velopment of the programme. The
stories are lent out to the children to
take home with them.

Primary school education, from 6 to 12
years:

A | School tutorials.- Specific activ-
ities are used to develop self-esteem,
empathy, self-control and social
skills. There are 4 activities, each
lasting over 2 sessions, at each edu-
cational level. Two of these activities
are continued at home.

B| Awareness of the environment
and physical education.- Positive at-
titudes to health and relaxation are
worked on. There are 2 activities per
educational level, each lasting over 2
sessions. These activities are then
added to during the school year.

C | Language.- One book from the
FAD’s programme – The Value of a
Story – is read at each educational lev-
el both by each child individually
and also together in class. Specific ac-
tivities are developed before, during
and after the reading, to work on so-
cial, emotional and intellectual devel-
opment, and also to encourage values
such as respect and tolerance, friend-
ship, cooperation and mutual support.

D | Film.- Integrated with school
tutorials or in the history class. A
film chosen from the FAD film sea-
son is viewed at each level spread
over two sessions, one prior to
watching the film and another af-
terwards, exploring more deeply the
values and positive attitudes con-
veyed by the film’s characters.

E | Art.- The Reflejarte Programme,
specifically designed for this Project,
employs art in order to foster the de-
velopment of pupils’ self-esteem,
self-awareness and emotional ex-
pressivity, and creativity. The pro-
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and contrast pupils’ progress. When
the Project has been in operation for
three years, in May 2009, a post-
test will be carried out on the same
pupils to see whether significant
changes are observable.

B | Evaluation of the process and
teaching: A team of 4 professional ex-
perts periodically interview the teach-
ing staff involved in the programme, at-
tend a variety of the activities, training
sessions, etc, in order to study and as-
certain whether the process is going
according to plan, to highlight its
strengths and weaknesses and to
make any necessary modifications.

4.3 | Audiovisual media, a social fact that we
cannot neglect is that we spend more and
more of our time in front of screens (televi-
sion, internet, video games, cell phones, etc.)

and yet, we are still a long way from being
truly literate in audiovisual language. We need
to learn, both adults and children, to refine
our ability to decode and understand the
messages that reach us via our screens in or-
der to be able to subsequently take a clear,
personal stance with regard to them. If we
neglect working with children to improve
their audiovisual literacy from a young age,
we will be leaving them alone and defenceless
against the enormous amounts of not always
positive information they receive continually
through their screens.

Our goal in this line of work is to research,
devise, create and disseminate enjoyable, fun
to use, audiovisual tools for children and
young people that are, at the same time, in-
telligent, beneficial and educative

4.4 | Research and study, the need to continue
growing, innovating and advancing meant
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read with the family. Two activities at
each level, which foster emotional
development and positive attitudes
towards health, are carried out.

• 6-14 year-olds: two annual activities
at each level dealing with emotional
development and positive attitudes to-
wards health and social relationships.
Two annual activities involving music
and linked to the various values ex-
plored by the programme.

D | Active Communication. Com-
munication between families, pupils
and teaching staff is encouraged. To
achieve this several different edu-
cational, artistic and cultural activi-
ties are held in the school-commu-
nity environment.

4.2.4 | Reaching out to the Community:
Another of the objectives of this Project is to
involve the community and increase its
awareness of the development of Responsible
Education. To this end, a number of the ac-
tivities at these centres reach out to the com-
munity with the aim of helping to promote
the aims of the Project:

A | Sundays at the cinema and fam-
ily games. On Sunday evenings a film
is screened in sessions open to the
general public. These sessions end in
a game, played by both adults and
children, that explores the positive
aspects and attitudes to be found in
the projected film.

B | We are creative. An initiative
that came out of the art and music
programmes carried out at these
centres. The Foundation exhibits
graphic works created by these 6 to
13 year-old artists at one of its ven-
ues open to the public. In this man-
ner, the children express their emo-

tions and thoughts after participating
in artistic activities.

C | Literary Encounters. These en-
counters are held at the La Concha de
Villaescusa cultural centre, which is
located in the same neighbourhood
as one of the schools. Pupils, teachers
and the authors of the books read in
class attend the encounters. The
books are chosen for the positive val-
ues and attitudes they convey.

D | Book loans, emotion guaran-
teed. The stories that are used at the
schools during the school year are
made available by loan from the
Foundation’s library to the general
public. These include stories about
seeing, touching, singing, feeling, lis-
tening, playing… for up to 5 year-olds.

4.2.5 | Monitoring and evaluation:
The Fundación Marcelino Botín, together
with the Educational Council of the Regional
Government, carries out ongoing monitoring
and evaluation of all these activities, pro-
grammes and initiatives, with regular mon-
itoring and assessment meetings to evaluate
and coordinate the use of teaching equip-
ment, guidelines and Project coordinators
at the centres.

Furthermore, we have a close working re-
lationship with the Universidad de Cantabria,
which is the institution responsible for per-
forming an external evaluation of this expe-
rience. Two teams of experts at the Univer-
sity’s Education Department evaluate the
experience in two ways:

A | Evaluation of the psychological
effects: A pre-test has been carried
out on 8 to 10 year-old pupils, on the
teachers and families in the two trial
schools, and a control is performed at
all four centres in order to compare
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Figure 9

Experimental Innovative Education Project

School

External Evaluation
(Universidad de Cantabria)

Psychological Impact (667 pupils from 8 to 10 years-old)

Participation:
• 90% Families
• 81% Teachers
• 85 % pupils

Educational Evaluation (teachers)

Monitoring: Council of Education of the Regional Government
of Cantabria and the Fundación Marcelino Botín

Sundays at the cinema and family games
We are creative
Literary Encounters
Book loans, emotion guaranteed

Community

Initial training
Family Spaces
Active communication
and participation

Family

3 centres
68 teachers
952 pupils

Literature
Film
Music
Art
P.E.
Enviromental A.
School Tutorials



their children to grow up as responsi-
ble and competent individuals both in
their lessons, on a personal level and
in their relationships with others. It is
vital to engage families in school life,
encourage school-family communica-
tion and vice versa so as to present
children and young people with a co-
herent model. We will continue to de-
velop the Family Spaces inside schools
and the community, where adults can
begin their own personal adaptation
and learning to help them know how
to work with the children.

• Programmes and resources.- We
would like to offer our experience,
support, guidance for the develop-
ment of educational, worthwhile and
useful programmes and resources
that can and are adapted and inte-
grated, taking into account the dis-
tinguishing features of the different
social, cultural and scholastic con-
texts, and that serve to set in motion

processes of educational transforma-
tion both at school, in the family and
in the community.

• Evaluation.- This is one of the
greatest challenges in the field of So-

cial and Emotional Education. We
need to evaluate our experience in an
ongoing and exhaustive fashion –de-
spite the difficulties and the fact that
at present, the concepts we are talk-
ing about are still subjective– so that
little by little we can obtain objective
results showing the impact of the ac-
tivities being implemented. In addi-
tion, we will devise evaluation mech-
anisms adapted to each community to
reliably measure the various vari-
ables at work.

• Exchange of experiences.- Another
of the fundamental tasks facing us is
to continue the work begun by this re-
port. As we regard it as most neces-
sary, we will support the pooling of
knowledge, contacts, reviews and ex-
change of ideas and significant edu-
cational experiences developed in
the field of Social and Emotional Ed-
ucation by means of an interactive on-
line Joint International Platform, ac-

cessible on the website educacion.fun-
dacionmbotin.org, where one may
contribute and consult similar expe-
riences in this field, thus helping to
publicize and share them.
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that in 2007 the Fundación Marcelino Botín di-
rected its sights on the situation in both Spain
and the rest of the world, seeking to find oth-
er real projects and trials, similar or not to
Cantabria’s one, examine how they were car-
ried out and learn from their experience.

We set up an international work group,
consisting of experts from a variety of Euro-
pean countries (Germany, Spain, Holland,
United Kingdom, Sweden) and the United
States, which met together periodically at
the Head Office of the Foundation to work
jointly together researching, reviewing and
collecting a variety of international educa-
tional trials related to the needs and all-
round development of children and young
people. The result of this work is the report
you have in your hands.

The Foundation is ready to carry out the
undertaking of collecting and publicizing the
knowledge gathered, of improving our own
experience, and with the objective over the
next few years of encouraging a Joint Inter-
national Platform accessible on the website
http://educacion.fundacionmbotin.org in an
effort to pool our knowledge about Emotional
and Social Education and the progress being
made in this field. New experiences and proj-
ects will be added to the website as they oc-
cur, and information is already available
about already existing ones in other parts of
the world.

5 | Conclusions:
After nearly 5 years spent on the develop-
ment of this educational experience, we
have to admit that our work is just begin-
ning. Education is a slow, daily job, with
long-term goals. For this reason we wish to
progress step by step, adding our grain of
sand, little by little, and setting down solid
foundations to facilitate the growth, consol-
idation and extension of this experience
over the years to come.

What have we achieved so far? A working
model and a series of activities, explained
above, which are particularly worthwhile be-
cause of their open and all-encompassing
nature. Activities that have reached schools
and the community and have been supported
and well-received by them, since they treat
Emotional Education as a fundamental and
inseparable part of children and young peo-
ple’s educational process and well-being.

There is, furthermore, something else we re-
gard as truly important: the trust, partnership,
and work we have been able to achieve joint-
ly with the management, teaching staff, fami-
lies and the numerous professional experts from
around the world involved in this innovative ex-
perience; and to whomwe are sincerely grate-
ful for their efforts and their contributions.

In May 2009 we will have the first results
of the evaluation carried out amongst the
pupils in three experimental centres in
Cantabria. They will help us to review and re-
adapt our programmes and processes in or-
der to continue with the educative task ahead.

For the next few years we will work stead-
fastly on some particularly relevant aspects of
Responsible Education:

• Trained Personnel.- Foster and
provide training for teaching staff, at
educational centres, and for future
teachers, at university, providing the
necessary theoretical and practical
skills, at a personal and a profes-
sional level, to facilitate the develop-
ment of this type of initiative and also
providing training in the use of edu-
cational resources and techniques
that promote pupils’ emotional, cog-
nitive and social growth.

• Families.- Offer guidelines, advice and
information to families that find it use-
ful for understanding and helping
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The Fundación Marcelino Botín wishes to support, develop
and stimulate educational experiences that encourage in
society as a whole the social and emotional development of
children and young people, helping them to be
independent, skilled and committed, improving their
academic performance and attaining higher levels of well-
being, balance and happiness. In short, we wish to
contribute to the progress of society



by devising a pre-test and post-test ques-
tionnaire the results of which will be pub-
lished later this year, in 2008.

2.1.2 | In Education: Families.
From January 2005 to April 2007, 8 Centres
and 477 people, of which 392 (82.2%) were
mothers and 85 (17.8%) were fathers, took
part in the Programme.

Programme description: The Programme
for families is 18 hours long, arranged into 6
sessions lasting 3 hours each. The first ses-
sion provides a general introduction and
aims at helping families understand the
meaning and importance of emotions in life.
Each one of the remaining sessions is direct-
ed at practicing one of the following skills:
Emotional Awareness, Emotional Management,
Emotional Independence, Social/Emotional
Skills, Life Skills and Well-being.

2.2 | Evaluation of the need for EI training.

2.2.1 | In Organizations.
In 2007, a thorough analysis was made of the
need for training social/emotional skills at 5
companies in Guipúzcoa. A total of 5 man-
agers and 91 staff participated in a pro-
gramme combining qualitative methodology
(e.g., focus group, interviews) and quantita-
tive (filling out questionnaires). The results
will be published in 2008.

2.2.2 | In Social-Communities.
In 2007, 12 groups (136 people consisting
of 92 women, 67.7%, and 44 men, 32,3%)
took part in the evaluation of social/emo-
tional needs associated with their professions.
These groups, in turn, were organized into 3
subgroups according to the nature of their
work or occupation, and to the type of peo-
ple they cater for:

A | Social-community groups whose
work is related to caring for people at
risk or suffering from social ostracism:

• Social Services monitors and com-
munity education officers
• Social workers
• Work Advice and Mediation officers
• Teaching staff at work training
centres
• Teaching staff for occupational
training at private centres

B | Social-community groups whose
work is related to caring for young
girls or boys and children in general:

• Monitors for nursery schools and
young pupils
• Sports trainers and playtimemonitors
• Teaching staff, 0 to 3 years
• Related Mothers and Fathers

C | Professional and non-profession-
al social-community groups whose
work is related to caring for depend-
ent elderly or sick people:

• Professional carers from Domestic
Care Services and Day Care Centres
• Non-professional careers

2.3 | Conclusion
The Guipúzcoa Project is a very ambicious
undertaking which aims at transforming not
only schools, but the surrounding community,
through the improvement of people´s emo-
tional intelligence and social abilities. How-
ever, up to now, it has been mainly applied to
the educative realm. This year, the evaluation
of Emotional Intelligence teacher and stu-
dent training, will be published and this will
afford very interesting indications as to the
true impact and limitations of this sort of ed-
ucational experiences, and will help improve
or design future SEL projects in the light of
this experience.

3 | Cataluña: psycho-pedagogic
orientation research group (GROP).
Since 1997, GROP (Grup de Recerca en Ori-
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The Fundación Marcelino Botín wishes to
support, develop and stimulate educational
experiences that encourage in society as a
whole the social and emotional development
of children and young people, helping them to
be independent, skilled and committed, im-
proving their academic performance and at-
taining higher levels of well-being, balance
and happiness. In short, we wish to con-
tribute to the progress of society.

2 | Guipúzcoa: A programme for
Emotional and Social Learning
In 2004, the Diputación Foral de Guipúzcoa
(Regional Government) launched a pro-
gramme for Emotional and Social Learning in
an endeavour to build a society based on
knowledge, innovation and people as part of
its “Innovative Guipúzcoa” Plan. This Plan is
being implemented in several contexts (edu-
cational centres, families, community groups
and organizations) with the ultimate aim of
building an “emotionally intelligent society”
(Guridi and Amondarain, 2007). The pro-
gramme covers two distinct areas:

• EI awareness and training scheme
and
• The evaluation of EI educational re-
quirements

2.1 | EI awareness and training scheme.

2.1.1 | In Education: Schools.
From January 2005 to April 2007, 106 ed-
ucation centres located in 39 towns took part
in the Programme. In other words, 26.43% of

the total of non-university education centres
in Guipúzcoa. In respect of the total number
of educators who took part in the pro-
gramme, the available data indicates that
some 1,173 people were involved: 1,111
teachers (in other words, 12.19% of the to-
tal teaching staff of Guipúzcoa) and 62 prin-
cipals of Education Centres.

Programme description: The programme
that is the subject of this evaluation was
mainly aimed at teaching staff that cater to a
variety of different age groups and the man-
agement teams of Education Centres. It began
to be implemented in January 2005 and is
structured in 6 training courses consisting of
4 levels each. A) The first level takes it for
granted that this is the teacher’s first experi-
ence in the subject. It provides basic training
in 20 hours. B) The second level involves
pro-active and operative training in the de-
velopment of personal and professional emo-
tional skills. It lasts 30 hours. C) The third
level is aimed at learning the methodology of
the Programme and the available resources
that can help pupils to develop their EI. For
school management teams this level focuses
mostly on improving emotional leadership
skills; whereas for teaching staff this level fo-
cuses more on tutorials. It lasts 15 hours. D)
The Expert Level in Emotional Education aims

at training those people in the teaching staff
who want to focus chiefly on Emotional Ed-
ucation. It lasts 50 hours.

The effect of the training in schools on
teachers and their pupils has been assessed
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The Guipúzcoa Project is a very ambicious undertaking
which aims at transforming not only schools, but the
surrounding community, through the improvement of
people´s emotional intelligence and building of social abilities



The following stages were implemented in
order to fulfil the objectives of the Project (see
Figure 10):

The advisory process has been carried out
a total of 18 times, over eight years, at a va-
riety of different centres: infant schools and
primary schools, Rural Area Schools, Sec-
ondary Schools and Institutes, Priority Action
Centres and Centres of Occupational Train-
ing Centres. The number of teachers who
took part in the final sample of the Project
was 469.

The contents developed during the advi-
sory process are shown in Figure 11.

3.1.2 | Results obtained
In order to analyse the effects of teachers’
Emotional Education training they were given
a questionnaire about their knowledge in the
field of Emotional Education as a pre-test
and post-test appraisal. The questionnaire
consisted of 9 questions that were basic in-
dicators of Emotional Education training:
concept of emotion, emotional education,
emotional consciousness, emotional man-
agement, social skills and life skills.

Figure 12 shows the percentiles of im-
provement in the previous knowledge of
teachers concerning emotional education.
The results show that teachers improve their
understanding of emotional education in all
realms between 16 and 19%.

In addition, the teachers were assessed
with two devices:

A | An observation record of each of
the counselling sessions to monitor
the group atmosphere and the gen-
eral evaluation during the process.
The indicators chosen were: atten-
dance, level of participation (number
of doubts and contributions) and ful-
filment of the task imposed.

B | An anonymous questionnaire
about whether the advisory process
met with expectations and about
where there is room for improve-
ment. The questionnaire was given
after half of the counselling sessions
had been held.

The results of these tests are not yet available.

3.1.3 | Conclusion
From the perspective of this Project, the ad-
visory process is considered complete when
the approved work plan has been carried
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entació Psicopedagògica), a multidisciplinary
research group based in Cataluña coordinat-
ed by professor Rafael Bisquerra, has been re-
searching psycho-pedagogic orientation. At the
present time, GROP’s activities are focussed on
both research and training in Emotional Ed-
ucation. There are numerous publications
about Emotional Education intervention pro-
grammes and some of which have been im-
plemented outside Cataluña (Bisquerra, 2000;
Muñoz and Bisquerra, 2006; Soldevila, 2007;
Soldevila, Filella and Agulló, 2007).

To observe the activities of GROP we will
describe the teacher-training scheme car-
ried out in Emotional Education in the
province of Lleida by the teachers Anna Sol-
devila, Gemma Filella, María Jesús Agulló and
Ramona Ribes (see Soldevila, Filella and Ag-
ulló, 2007).

3.1 | Emotional education
teacher-training scheme

3.1.1 | Project description
The general objective of the Project was to
strengthen the personal and professional de-
velopment of the teaching staff as individuals
undergoing a process of growth and as edu-
cators of the emotions of their pupils.

This emotional education teaching training
Project was accompanied by an advisory pro-
cedure led by a team of psychologists and
psycho-pedagogues. A collaborative consulta-
tion model was elected from among all the
possible evaluation methods. The hallmark of
this model is that it considers it indispensable
to establish a working collaboration between
the teaching staff and the advisory team, and
thus the emotional education programme to
be implemented is designed jointly.
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Contents Duration
1. Emotion and education: concept of emotion, 5 hours
concept of emotional education, types of emotions,
individual well-being, health, motivation
2. Emotional education: antecedents, theories, 5 hours
objectives and implementation plans.
3. Emotional education contents: emotional consciousness, 10 hours
emotional management, self-esteem, social skills and life skills.
4. Emotional education in primary education. 30 hours
5. The advisory process in emotional education 10 hours

Figure 11

Ítems Improvement
percentile

Concept of emotional perception 15,80%
Emotional management 18,30%
Emotional management strategies 18,57%
Appropriate self-control strategies 17,86%
Assertive response before a 18,95%
given situation

Figure 12

Advisory stages Tasks
1 Initial contact or entry stage Commitment to joint work

Lay the foundations to develop a trusting relationship with the
working group

2 Identifying and expressing Initial evaluation
the problem Planning content

Setting objectives
Application and monitoring of emotional education activities of
the centre’s pupils by each teacher-tutor

3 Posing solutions and work plan Theoretical and practical training in each section of
(counsellor –teachers) the emotional education programme and its evaluation

Work in small groups (teachers) with different ages
(from infants to primary school) to plan the introduction of the
programme

4 Implementation of the work plan It is developed in three phases:
A | Theory and practical training sessions with advisors
B |Application of the Emotional Education Programme in the
group class during the weekly hour session set aside for group
tutorials.
C |Group work sessions for teachers, according to pupils’ age
groups or levels, to prepare the methodological approach
necessary for the application of the programme.

5 Design of the advisory Three devices (custom designed):
process evaluation A | Pre-test and post-test questionnaires about emotional

education content.
B | Observation record during sessions
C | Questionnaire about the expectations of advisory process

Figure 10



Salguero and Extremera, 2007). We will
present some of the programme’s activities fol-
lowing the layout previously used in Figure 13.

Emotional Perception
The first step to develop EI abilities is to broad-
en our awareness of our own feelings. This en-
tails learning to understand our emotions. To
recognize our emotional states is the first step
in predicting our acts and thoughts. One of the
ways of practicing this ability in the classroom
is to keep an emotional diary. To achieve this,
pupils in each class should work in pairs. Each
couple should observe each other mutually
throughout a whole week in a variety of places
(playtime, in class, leaving school...). Each pupil
has a sheet to record his or her observations.
They must make a note of how their com-
panions, and they themselves, feel each day
and why. Another task is to show pupils pho-
tographs of people interacting. Pupils must
guess the emotion being felt by each of the
characters in the photograph. Real life situa-
tions may also be used, as may scenes from
films (see Figure 14).

Use of emotions
This ability refers to emotional events that en-
courage intellectual processes, in other words,

to the ways that emotions act on our thoughts
and our way of processing information.

We may set pupils the following exercise
to practice this ability. At first, to gauge each
individual pupil’s emotional state, the class
will place themselves on an “emotional ther-
mometer” according to the level of their
emotions at that time. Afterwards they will
carry out a creative task. Subsequently, we
will try to make the pupils, by sharing their
experiences with the rest of their classmates,
think about the daily influence their emo-
tions have on their thoughts. It is important
to understand that different emotional states
will favour carrying out different tasks. In
this activity it is important to point out to
pupils how, for instance, a joyful mood will
help us to execute tasks that require creativ-
ity, innovative solutions and a more flexible
approach to thinking. Whereas fear or anx-
iety are going to focus our field of attention,
for example, on the stimulus or the person
threatening us.

Understanding emotions
This skill refers to the ability to understand
emotions and use emotional knowledge.

We may employ “emotional dominos” to
practice this skill. Two names of different
emotional states appear on each piece of
domino. Each player must gather together all
the pieces that refer to the same emotion. In
this fashion, pupils will learn new emotional
terms as well as seeing the relationship be-
tween different emotions (see Figure 15).

If our aim is to understand the feelings of
others, then we need to begin by under-
standing ourselves. We need to know our
needs and desires, the people or situations
that provoke certain feelings in us, the
thoughts that generate those emotions, how
they affect us and the reactions they arouse.
By means of role-playing in the classroom we
can act out different everyday situations (e.g.
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out. On the one hand, the teaching staff have
trained in emotional education in order to ap-
ply a practical programme and, on the other,
the counsellor benefits from the results ob-
tained based on daily school work and gath-
ering teachers impressions about ways to
improve the practical Emotional Education
programme initially proposed. In this sense,
the advisory process is deemed complete
thanks to good collaboration: linking the
process of educational research and innova-
tion with the end result of the professional
development of the entire group involved. In
other words, work is executed according to
an action-research methodology, whereby
teaching staff participates in the innovation,
and the research comes into contact with the
practical realities of education.

4 | Intemo Project
The “Intemo Programme” is based on Mayer
and Salovey’s Emotional Intelligence model
(Mayer and Salovey, 1997). EI involves a set
of abilities that can be learnt and improved by
means of education. The “Intemo Pro-
gramme”, an emotional education scheme
funded by the Government Office for the Na-
tional Drugs Plan (Plan Nacional sobre Dro-
gas), is aimed at 12 to 18 year olds who at-
tend a variety of secondary schools in the
province of Málaga, Spain. The main objective
of this intervention is to provide pupils with

emotional abilities and to analyze their influ-
ence on the initiation and progressive con-
sumption of addictive substances, as well as
on psychosocial factors such as self-esteem,
personal adaptation, school adaptation or
emotional maladjustment. According to Sa-
lovey and Mayer’s theoretical model, EI is
viewed as the part of intelligence focussed on
the adequate use of emotions to help the in-
dividual solve problems and adapt effectively
to his or her surroundings. The ability model
proposed by Mayer and Salovey considers
that EI is conceptualized by means of four ba-
sic abilities (Mayer and Salovey, 1997) (See
Figure 13).

These emotional abilities are, moreover, in-
terrelated and allow the individual to compre-
hensively process emotional information. Most
importantly, these abilities may be developed
thanks to training and experience, and theymay
be taught (Maurer and Brackett, 2004). The
teaching of these abilities depends primarily on
training, practice and improvement.

The “Intemo Programme” has been effec-
tuated in 10 hour-long weekly sessions,
aimed at outside workers (psychologists), at
a variety of different secondary schools in the
province of Malaga over a period of three
years. Nearly 2,000 pupils took part in it
(Ruiz-Aranda, Cabello, Fernández-Berrocal,
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Figure 13

What are they feeling?

Character A Character B

Photograph 1

Figure 14. A still from a film showing emotions.



ing emotional and social skills in a variety of
daily situations.

In Spain, there is increasing interest in
the education of emotions and a notable level
of social awareness about the subject. Never-
theless, a rigorous and sustained effort is
needed from both public and private organ-
izations to fully implement it, as is the case in
other countries, and to ensure that it does not
become a short-lived and passing fashion.

To achieve this, the emotional education
programmes put into practice at schools must
have a scientific framework that allows edu-
cators to respond to such elementary ques-
tions as: What skills am I educating and why?
How can I tell that my students are improv-
ing and how far can they go?

In this sense, the educational experiences
brought about in Spain that have been de-
scribed in this chapter are primarily cen-
tered on teachers, and on the direct and in-
direct impact of their training on their
students. A detailed analysis of these projects
could help us better understand if this ap-
proach is enough by itself to cause substan-
tial changes in the students and in the school,
or whether we will need instead a more ho-
listic approach that also takes into account the
parents and the community as a whole.

An awareness and concern for emotions is,
thankfully, part of the spirit of our age. To learn

to recognize them and educate our hearts in-
telligently is a challenge for us all, a test that
will mark the difference as to whether we live
in the best or the worst of times.

The author wishes to thank the Fundación
Marcelino Botín for supporting this work and
the following persons for their comments
and contributions to the first draft of this re-
port: Rosario Cabello, Raquel Palomera, Elsa
Punset, Desireé Ruiz and Fátima Sánchez: as
well as the important information provided
concerning the various programmes descri-
bed in this report by Aitor Aritzeta, Gemma
Fililla and Anna Soldevilla.

The text of Cantabria Project has been
written by the Fundación Marcelino Botín.
For further information, please contact Fá-
tima Sánchez Santiago, the Educational Divi-
sion Director of the Fundación Marcelino Bo-
tín (fsanchez@fundacionmbotin.org).

Any comments on the above should be
directed to Dr. Pablo Fernández Berrocal,
Universidad de Málaga, Facultad de Psicología,
Campus de Teatinos S/N (29071). Málaga.
Telf. 952-131086. Fax: 952-132631. Email:
berrocal@uma.es
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conflicts within the family or in a group of
friends). After acting out these situations we
begin a discussion by posing questions like,
how do you think the people being depicted
feel? How do you know? What are they do-
ing? Why do you think they feel that way?

Managing emotions
This last part of the model refers to a more
complex emotional process. It involves the
ability to handle our own emotional reac-
tions to extreme situations, of a positive or a
negative kind, and to use the information
supplied to us by emotions according to their
usefulness without repressing or exaggerat-
ing the information conveyed.

In the classroom, many situations arise in
which we can practice our ability to manage
or regulate emotions (e.g., nerves before an
exam, or fear of speaking in public). Ac-
cordingly, we may set the following activity.
In the classroom, we divide the pupils into
various work groups. We will set them a task,
for example, writing a poem, on which they
will all have to work. In each group there will
be a person who will have to generate par-
ticular emotions in his or her group while
working on the task. In this manner, this
pupil will need to put all of his or her emo-
tional abilities to work in order to manage the

emotions of his or her companions and to
bear in mind the effect those different emo-
tions will have upon them while undertaking
the task in question.

4.1.1 | The effects of EI on drug abuse
The first results of this study have shown
that teenagers with more EI consume fewer
legal or illegal drugs. To be more specific, 13
to 16 year old students with more EI con-
sumed considerably less tobacco, alcohol,
painkillers and cannabis.

Results regarding the medium and long-
term effects of the INTEMO programme will
be available at the end of 2008.

5 | Conclusion
21st century society has discovered the im-
portance and relevance of emotions in all
spheres of daily life, individual and collective,
personal and professional. Spain has tapped
into this global concern and has successfully
turned its attention towards the education of
emotions in the classroom.

The majority of educators consider emo-
tional education an indispensable part of the
growth and social development of their chil-
dren and pupils. Just as we would not expect
our children to speak Chinese, unless they
learn it, neither can we expect them, for ex-
ample, to know how to manage their behav-
iour unless they are taught. There are, how-
ever, many ways of achieving this and, in our
opinion, it is very important to educate chil-
dren and teenagers with explicit Emotional
Education programmes that have a proven
track record in a variety of educational situ-
ations, and essential for researchers, families
and teachers to work together.

Another important point is that emotional
education cannot be just theoretical, which is
a constant temptation of our school system.
Learning to be an individual with EI directly
depends on training, practicing and improv-
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Learning to be an individual with emotional intelligence
directly depends on training and practicing emotional and
social skills in a variety of daily situations. A rigorous and
sustained effort is needed from both public and private
organizations to fully implement this, as is the case in
other countries

Downhearted Terrified

Sad Happy

Figure 15. Emotional dominos.




